First Design Studio Experience in Education of Interior Architecture: an Example of Akdeniz University  by Ormecioglu, Hilal Tugba & Ucar, Aydin
1877-0428 © 2012 Published by Elsevier Ltd. Selection and/or peer review under responsibility of Prof. Ayúe ÇakÕr ølhan
doi: 10.1016/j.sbspro.2012.08.295 
 Procedia - Social and Behavioral Sciences  51 ( 2012 )  1107 – 1111 
 
 
ARTSEDU 2012 
First design studio experience in education of interior architecture: 
an example of Akdeniz University 
Hilal Tugba Ormecioglua, Aydin Ucarb* 
 
a Assistant. Professor Dr., Dept. of Architecture, Fine Arts Faculty, Akdeniz University, 07058 Antalya TURKEY  
b Instructor, Dept. of Interior Architecture and Environmental Design, Fine Arts Faculty, Akdeniz University, 07058 Antalya TURKEY 
 
Abstract 
Under Bologna studies, the department reformulated its studio system together with its curriculum, and the new system put into 
practice by the fall’11 semester. The new system not only unified the second year’s studios with the following and converted the 
old studio system which was formerly based on deductive reasoning and converted to inductive reasoning method, but also 
synchronized the curriculum with new studio system. The aim of this paper is to share the experience of the newly practiced 
studio system and compare it with the old one which was formerly based on deductive reasoning and converted to inductive 
reasoning method. 
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1. Introduction 
In 2010, Department of Interior Architecture and Environmental Design in Akdeniz University reformulated its 
studio system during the curriculum studies within Bologna Process, and the new system is put into practice by the 
fall’11 semester. The aim of this paper is to share the experience of the newly practiced studio system and compare 
it with the old one which was formerly based on deductive reasoning and converted to inductive reasoning method. 
In former studio system; throughout the first two semesters students were studying the notion of architecture (form, 
function façade, mass etc.) while in the following two semesters they were introduced to interior space without 
intervening building envelope and structure; and then they were asked to focus on detailing and theoretical 
discussions in the last two semesters. By doing so it was aimed that the students would experience space 
respectively from larger to smaller scales. In the current system, the process was reversed. It is aimed to make 
students firstly to deal with the notion of space and then to conceive the notion of architecture by induction method. 
The first semester students had worked on three small-scale projects called “space experiments”. In this paper these 
projects and the method used in the studio would be explained in detail.  
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2. The Bologna Process 
Turkey has been a part of Bologna Process which aims to create a European Higher Education Area (EHEA) based 
on international cooperation and academic exchange since 2001. Thereafter, Turkish Universities conducted several 
studies on their curriculums to be a part of the EHEA. Under this aim, the work plan within the framework of 
Bologna process, have been studied in Akdeniz University Department of Interior Architecture and Environmental 
Design in 2010. During the process, the curriculums and the ECTS of the similar schools, which connected in the 
scope of Erasmus program, were examined. Additionally, the opinions of internal and external shareholders were 
surveyed through written and oral survey methods. Within this context, a large number of related persons, including 
representatives of the Chamber of Interior Architects-Antalya Branch, professionals such as interior designers, 
manufacturers, craftsmen and the graduated and current students were consulted. As summarized in the Table-1, 
when the participants were asked to rate the qualities of the graduates from 5 to 1 (very good-5 and very bad-1), they 
mainly criticized the lack of creativity in both concept and detailing phases of design, technical knowledge and 
participation in teamwork; while %50 to %75 percent of them rated the abilities in functional design, CAD using 
and harmony within the work group as intermediate. In the same report, deficiency in number of academicians in the 
department and problems in physical conditions such as lack studio spaces, workshop spaces, computer labs etc. 
were highlighted as other problems of the department (Örmecio÷lu et al., 2010).  
 
Table 1. Table showing some of the results obtained from surveys with internal and 
external shareholders. Source: Örmecio÷lu et al (2010) Design the Bologna Process Survey Report. Unpublished report prepared by Bologna 
Commission of the AKU Department of Interior Architecture and Environmental Design. December 2010. 
 
Rate the following abilities of our graduates from 5(very good) to 1(very 
bad) 
5 4 3 2 1 
Creativity (in concept phase) in design %12,5  %37,5 %50  
Creativity (in detailing phase) in design %12,5  %50 %37,5  
Functionality in design  %50 %50   
Technical knowledge/constructive (detailing) abilities  %12,5 %12,5 %50 %25 
Cad using abilities  %12,5 %12,5 %75   
Harmony within the work group %12,5 %12,5 %75   
Participation in team work  %12,5 %12,5 %62,5  %12,5 
 
The results display an apparent need for restructuring in aims and methods of the educational system in the 
department. Moreover, there was also an urge of Bologna Process on “develop[ing] a unified system that facilitates 
mobility, transparency and recognition of qualification from one educational setting to another” (Karseth, 
2006:255). Consequently, the curriculum of the department that had been employed in the last decade was revised 
on the basis of the data gained through these surveys; and the new curriculum was put into practice along with the 
fall’11 semester.  
3. The old and new studio systems 
3.1. The old curriculum and the former studio 
Although the underlying idea of the former system was transferring spatial design knowledge to the student in 
deductive method, from larger scale to detailing, it had many disadvantages. First of all, in former studio structure, 
the design education started with basic design courses but no studios in the first year. It is supported by obligatory 
courses such as introduction to art, technical drawing, and ergonomics. Nevertheless, the absence of design studio in 
the first year’s curriculum dawdled two semesters of time away. Hence, when the students started to third semester 
they were still novice. First year was followed by two semesters of TMTstudios (TemelMimariTasarÕm/TMT-Basic 
Architectural Design) in which students were asked to design small and/or medium-scale projects together with 
landscape design in natural topography and/or in urban area. Main aim was to make students get understand the 
architectural unity of a building with function, structure, inside, outside, mass, façade and environmental design.The 
TMT studios were supported with obligatory courses such as presentation techniques, building systems, 
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DS I 
• Structure Sytems  Material   Elective (Dep) 
•H.of Interior Architecture  Human and Scale  Elective (Faculty) 
DS II 
•Constructions   Material   Elective (Dep) 
•Furniture Design The Fundamental of Int. Architecture Elective (Faculty) 
DS III 
•Finishing   Building Design   Elective (Dep) 
•Furniture Design  Enviormental Design  Elective (Faculty) 
DS IV 
•Finishing   Installation   Elective (Dep) 
•Survey    Enviormental Design  Elective (Faculty) 
DS V 
•Finishings   Building Physics   Elective (Dep) 
•Conservation  Analysee  Of Interior Architecture  Elective (Faculty) 
DS VI 
•Graduation Work  Internship   Elective (Dep) 
•Experimental Design studio Constructional Drawing  Elective (Faculty) 
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architectural history, structure, construction, computer added drawing etc. and elective interdisciplinary courses 
from other departments. Even though theTMT studios in third and fourth semesters were expected to play a role of 
transition between architecture and interior design, the novice students who were just learned basic design principles 
have to confront with sole architectural problems, which inevitably led them to frustration. 
After two years of education, first spent with orientation to art and second experiencing architectural design 
problems, students were still unfamiliar with interior architectural concepts especially the notion space at the 
beginning of the fifth semester. Therefore, it took considerable time and effort in the third year to adapt students to 
interior design concepts.In the first two semesters of the interior design studios, students were asked to design 
medium scale projects such as house, nursery, administration building etc.  The supporting obligatory courses were 
finishing, material, CAD, landscape architecture, building survey;design theories etc.there are interdisciplinary 
elective courses available from other departments. After two semesters of these entry-level interior design studios 
which we can consider as apprenticeship; the students were assigned to deal with more complex projects focusing 
with detailing in the final year such as yacht design, adaptive reuse etc.In spite of supporting obligatory and elective 
courses on advanced professional know-how such as furniture design, urban design, legislation, cost analysis, 
restoration etc., the knowledge and experience of the students did not often match with the theoretical and technical 
requirements of the final year studio, hence the tutors were forced to decide either limit their expectations or had to 
cope with most of the students’ failure. 
3.2. The new curriculum and the new studio system  
Table2.Table explaining the new current curriculum 
 
The main problem in the former curriculum was the limited time allocated for interior design studio which is the 
core of professional education. There was also a problem of synchronization in-between the studios, and studios and 
theoretical courses.  
Therefore, under Bologna studies, the department reformulated its studio system together with curriculum, and the 
new system put into practice by the fall’11 semester. The new system not only unified the second year’s studios with 
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the following and converted the old studio system which was formerly based on deductive reasoning and converted 
to inductive reasoning method, but also synchronized the curriculum with new studio system. 
In the new system, the studios start with the notion of “human-in-space” and follows with the notion of “space-in-
space”. While experiencing “human-in-space” and “space-in-space” relations in single-functioned assignments, 
students are also expected to get used to notions of concept, pattern, color and material together with main physical 
principles of structure. Hence, studios are supported with courses such as scale and human, furniture design, history 
of interior architecture, design theories, construction courses etc. The following studios focus on the notion of 
“space-by-space” in medium scale assignments. The multi-functional projects are chosen in order to experience the 
relations between main space and service spaces, or interior and exterior spaces. While experiencing space-by space 
relations, students are also expected to deal with the notions of function, structure, detailing. The supporting 
obligatory courses are such as landscape design, detailing, structure etc. In the last year of the studio, the students 
are focusing on advanced spatial notions such as identity, urban space, historical space etc. while developing 
consistent scenarios and their related spatial programs for specifically constructed corporate or individual identities. 
These final studios are not only supported with advanced professional courses, but also with experimental design 
studios and wide range of different elective courses in the curriculum.    
3.3. “The space experiments” 
It is always challenging to teach design to entry level students not because they don’t know to design but it is hard 
for tutors to explain an implicit process explicitly. Design process is even illustrated as a “black box” since it is 
intuitively driven and based on personal knowledge developed through personal experience (Kumkale, 2008). In 
addition to the difficulty of the task in its nature, there are also problems caused by the department’s admission 
system. Due to the department’s admissions system which is mainly based on an aptitude test†, the students’ 
educational background in pre-university period is not homogeneous. While larger part of the students comes from 
fine arts high-schools and rest from graduate transfer from two years vocational schools. Their different 
backgrounds create different levels of learning which an important challenge is also for entry-level design studio 
tutors.  
Figure 1.photographs from the project/nature. Left inspiration creature, right the reception desk.  
 
 
According to our experiences and observations, in the former studio system, novice interior architecture students 
mostly had problems in the concept phase of the design process. This is mainly because they could not comprehend 
what the concept is. In the absence of the notion of concept, it is observed that students try to construct his/her 
design process on other notions such as function, material or aesthetics. The students who are graduate transfer from 
two years vocational schools mostly preferred notions of function and/or material while the students who have 
educational background from fine arts high-schools preferring aesthetics. Indeed, it is natural for novice designer to 
start designing process somewhere they feel more confident. Nevertheless, as Turan and Altaú (2003) conveyed, the 
students who started design with a consistent concept are more successful than the others. Therefore, the first year 
studio mainly focused on the supervising students in this very first and vital phase.  
 
†Due to the mentioned problems, the Department’s admissions system is changed from aptitude test to national matriculation 
examination in 2012 and will be applied by the 2013’s admissions.  
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The method chosen for guiding the novice students in their first designing experience is to lead them the way in 
endless inspiration sources by canalizing them to deal with these outsources one by one while promoting curiosity 
and making the experience playful. Hence, instead of asking for finding a concept in infinite number of inspirational 
stimuli, in the first semester of the studio, the chosen inspirational sources are given to students and ask them to 
analyze their inherent nature. They were given three short term projects, four weeks for each and in each of the 
projects they were asked to make research on given literature in groups. In addition to these three projects students 
also had workshops and quick-design-assignments which are expected to widen their limits in concept finding. 
In the first assignment, students were given various exotic creatures, asked for analyzing them and designing a 
reception desk. It is observed that the novice students usually tended to analyze their apparent characteristics such as 
form, function, color, pattern, mass etc. and transform these characteristics to a concept for the first design problem.  
For the second assignment, they were given an industrial designer and asked for choosing one of his/her designs as 
inspirational source.Hence, instead of a natural one they were given an artificial object which is also a product of 
another designer. This forced them to analyze not only the product but also the design process and concept of the 
designer found out the concept. 
Finally, in the third assignment, they were asked to design a cover structure for a courtyard. They were given 
different types of structural systems and asked to understand the main physical principles of it.  
Figure 2.photographs from the project/designer. Left the inspiration object, right bus stop design. 
 
 
Figure 5.photographs from the project/structure.  
 
4. Conclusion 
Entry-year design studio is the most important part of design education 
since it serves as root for the following years. The knowledge students 
learned and experienced through the process would help them guide their 
way in the following studios. Therefore it is important for them to learn 
what the notion of concept is. The curriculum and especially the design 
studios utilized an inductive route in an integrated manner; hence, 
students had understood fundamentals of interior design during the 
projects. In this integrated system, the juries of the design studios arenot 
only the result of a design problem but also the outcome of the other courses which take place in the same semester. 
Thereby, the evaluation process in the studios gives the chance to observe the students evolution in a semester.  
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